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The analysis of special education services was completed August of 2013.  What 
follows is an executive summary of the full report.  The district equity data, focus 
group results, followed by recommendations, is summarized below and delineated 
in full detail for the School District of Elmbrook in the complete report.  
 
I. District Equity Data 
 

A. Achievement Discrepancies 
 
Students with disabilities, African American, Hispanic, and those of 
poverty underperform, by significant margins, those students who are 
white, from families who are financially stable in advanced 
performance on state assessments – in all subjects in all grades. … 
 

B. Representation Discrepancies 
 Students who are African American, Hispanic, of poverty, students at 

across the district are over-identified in special education and under-
represented in gifted and talented.   

 
 Only 10% of students with disabilities take the ACT 
 
 Over 40% of students take AP courses, but only 1.3% of students with 

disabilities take AP courses 
 
 All students in alternative placements are identified as eligible for 

special education 
 

 
C. Discipline 
 
 Students with disabilities, African American, and those of poverty at 

across the district make up the majority if not all of the in-school 
suspensions. 

   
  

Almost 28% of those students were African American at the high 
school level and 40% to half of the out-of-school suspensions were 
children of poverty across the district, in a district with only 11.6% 
poverty. 

 
II. Focus-Group Results  
 
As a result of the analysis of the qualitative data, the areas of focus demarcated into 
three major themes: 

Theme A: Infrastructure  



Theme B: Teaching and Learning  

Theme C:  Vision 

Within each theme, specific categories were recognized as subthemes, followed by 
best practices and recommendations. 
 

A. Infrastructures Sub-Themes 
from Focus Group Discussions 

B. Teaching and Learning Sub-
Themes from Focus Group 

Discussions 

C. Vision Sub-Themes from Focus 
Group Discussions 

a. District Office 
b. Building structures/clustered 

programs and scope classes 
c. Least Restrictive Environment 
d. Response to Intervention (RtI) 
e. Gifted and talented 
f. Students with Significant 

Disabilities 
g. Paraprofessionals 
h. Student Service Staff 

a. Common Core 
b. Interventions 
c. High School Block 
d. Student Discipline/Behavior 

 

a.     District Vision 

 

Infrastructure Best Practice 
Sub – Themes 

Teaching and Learning Best 
Practice Sub- Themes 

Vision Best Practice Sub – 
Themes 

a. District Office 
b. Service Delivery  
c. Evolving Roles 

a. Collaborative Instruction for 
Large Group, Small Group and 
1:1 

b. Universal Design for Learning 
c. Co-Planning/Co-teaching 
d. Personalized Learning Plans 

and IEP’s 

a. Vision for All Children 
b. Non-negotiables 
c. Teaming Structures to Create 

Proactive Services 

 
 
III. Recommendations 
 
Recommendations were delineated following the same themes of Infrastructure, 
Teaching and Learning, and Vision 
 

A. Recommendations for Infrastructure 

1. District office should continue to merge the leadership for Curriculum and 
Instruction, Assessment, and Support Services to proactively support all 
learners under a Teaching and Learning structure for all students. 

2. All students should attend the school and classroom they would attend if not 
labeled: 

i. Students attending schools outside of the district will be brought 
back at the natural transitions or grand fathered through their 
current placement 

ii. Students attending Fairview South will be grandfathered 
through Fairview.  Elmbrook will make a strong effort to serve 



all students in the schools and classroom they would attend if 
they did not have a disability. 

iii. Elmbrook schools will provide services for students with 
significant disabilities in the schools and classrooms they would 
attend if not disabled (see Appendix D for further discussion). 

 

3. Caseloads for special education should be developed by grade-level as much as 
possible, across all disabilities (including students with cognitive disabilities). 

4. All students should receive instruction within the core curriculum and electives, 
supported by teacher-based teams or grade-level teams. 

5. Paraprofessionals should be part of each grade-level or teacher-based team to 
provide proactive services based on the co-developed lesson plans from the 
grade level teams. 

6. RtI or Child study teams should stay intact for vertical support team process. 

7. All student service staff should be used to lead proactive services for all learners 
through providing support to the teacher –based teams at Tier 1 as well as 
serving on the building and district level service delivery or leadership teams in 
support of proactive services. 

8. All staff should receive professional development to move from a traditional 
deficit-based or reactionary system to a proactive system of supports: 

i. How their current model is linked to a deficit based system, 
resulting in outcomes discussed throughout this report 

ii. Evolution of their individual roles and responsibilities from a 
traditional model to a proactive service delivery model 

iii. Goals and objectives to create a proactive system through the 
teaming structure defined under Vision. 

 

B. Recommendations for Teaching and Learning 

9. All students should receive instruction based on universal design for learning 
principles within the common-core, the more proficient teachers become, the 
less pull-out and tracking will occur which will result in less marginalization of 
students with disabilities, color, and poverty 
 

10. Interventions, such as Wilson, Read 180, etc. should be used in Tier 1, if in fact 
such methodologies match the learning styles of the students receiving the 
instruction.   

 
11. Response to Intervention (RtI) should be used to drive high quality accelerated 

instruction for all learners based on “how” they learn within the core-
curriculum, or in Tier 1. 

 



12. A strong emphasis on teaching appropriate behavior should occur in the 
context of a welcoming climate for all learners while adhering to the principles 
of PBIS. 

 
13. Students with significant behavior should receive the most proactive 

instruction for the most highly qualified staff.   
 

14. Proactive behavioral plans should be written for each child who falls into the 
30% to 50% of the students of poverty receiving in-school and out-of school 
suspensions. 

 
 

C. Recommendations for Vision and Non-negotiables 
 

15. The district should develop core belief statements/non-negotiables for all 
learners to show “how” the District holds high expectations for all learners. 
 

16. The district and schools should develop three types of teams (or integrate 
with current teaming structures) to develop an infrastructure that can 
complete the work of inverting the system from a reactionary system to a 
proactive system of support. See Appendix E for more details. 

 
17. The district and schools should expect “Person first language” to assist in the 

movement of students are children before we define their needs or 
eligibility.1 

 

 
 

                                                        
1
 http://www.inclusionproject.org/nip_userfiles/file/People%20First%20Chart.pdf 


